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Abstract: This study aims to analyze teacher learning communities in improving
teacher performance in elementary schools. Using a narrative qualitative method,
this study involved 20 elementary school teachers in Plaju District, Palembang City.
Data were collected through in-depth interviews, participant observation, and
document analysis. The results of the study indicate that teacher learning
communities play a significant role in improving teacher performance through
collaboration, critical reflection, and evidence-based practices. Participation in
learning communities improves teachers’ abilities in planning, implementing, and
evaluating learning. This study highlights the importance of policy support to
develop and expand teacher learning community programs as an effective strategy
in teacher professional development.

Keywords: Elementary School, Teacher’s Learning Community, Teacher’s
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A. Introduction

The quality of education of a nation is highly dependent on the quality of teachers as
the spearhead in the learning process. Teachers are required to continue to develop
their competencies in order to be able to face increasingly complex educational
challenges (Nufez-Canal et al., 2022). One effort to improve teacher performance is
through the development of learning communities (Admiraal et al., 2021). Learning
communities provide a forum for teachers to share knowledge, experiences, and
innovative ideas (Antinluoma et al.,, 2021). Through intensive collaboration and
discussion, it is hoped that teachers can improve the quality of learning in the
classroom and ultimately have a positive impact on student achievement. The results
of the 2024 SD N 236 Palembang Education report card show that the quality of
learning is a priority for improvement. The quality of learning at SD N 236
Palembang is still at the moderate stage, or yellow, which means it needs to be
improved the most. The average learning outcomes of students at SD Negeri 236
Palembang are still below national standards. One of the factors that influences this
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is the lack of innovation in classroom learning. Teachers at this school tend to use
conventional learning methods and do not actively involve students.

To overcome this problem, efforts are needed to improve the pedagogical
competence of teachers. One strategy that can be applied is the development of a
learning community. Through learning communities, it is expected that teachers can
share experiences, collaborate in developing innovative learning materials, and
obtain support from colleagues (Haiyan & Allan, 2021). This study aims to identify
the impact of developing learning communities on improving teacher performance
and learning quality at SD Negeri 236 Palembang. The results of this study are
expected to contribute to the development of teacher quality improvement programs
in other schools. The main background of the strategy to improve teacher
performance through the development of learning communities is very diverse and
interrelated. In general, this background arises from the need to improve the quality
of education and respond to the challenges faced by teachers in carrying out their
duties. In short, the main background of the development of learning communities
is: 1) the need to improve the quality of education; 2) challenges faced by teachers in
carrying out their duties; 3) the importance of collaboration and sharing knowledge
between teachers.

In other words, learning communities exist as a response to the need for continuous
professional development of teachers (Gore & Rosser, 2022). The strategic role of
teachers causes them to have a very large impact on educational achievement. If
teachers have good quality, the education process will run optimally (Silalahi &
Hutauruk, 2020). This means that any form of improvement in the education system
through any policy-making must involve teachers as the main actors so that the
policy has an influence on the learning process and outcomes.

However, teacher empowerment through learning communities faces several
challenges, such as the management of learning communities not functioning
optimally; learning community programs being less significant and less in
accordance with teacher needs; operational support funds for learning communities
being less proportional; and local governments, through the education office, being
less concerned with the various initiatives carried out by learning communities. The
complexity of these problems needs to be managed by implementing the right
strategy so that learning communities can function as learning communities for
teachers. Through the learning community activity forum, teachers are expected to
be able to develop their insights and knowledge so that learning for students also
improves in quality. Learning communities not only function as a place for students
to be actively and collaboratively involved in academic learning activities but also as
a place for students to develop themselves (Ouyang et al., 2020).
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This study aims to examine the influence of learning communities on teacher
performance. This is in accordance with the research problem, which wants to
explore the problem of how high the influence of complexes is in learning
communities. By identifying and analyzing the influence of learning communities on
teacher performance, this study is expected to provide a deeper understanding of the
benefits and important role of learning communities in developing teacher
professionalism. The results of this study are expected to provide concrete
recommendations in efforts to improve teacher performance through participation in
learning communities, as well as to contribute to improving the education system in
Palembang City and more broadly in Indonesia. This study can also provide a
clearer picture of performance so that it can help related parties in designing
coaching and training programs that are in accordance with the needs of these
teachers. With the improvement of teacher performance, it is hoped that there will be
an increase in the quality of learning, which will ultimately have a positive impact
on the achievements and development of children in the future.

B. Methods

This study uses a descriptive qualitative method. Moleong (2016) states that
qualitative research is a research procedure that produces descriptive data in the
form of written or spoken words from people and observable behavior, where the
method used emphasizes the process of tracing data/information until it is felt to be
sufficient to make an interpretation. Then Sugiyono (2015) stated that qualitative
research is research that adheres to a naturalistic or phenomenological paradigm
about what is understood by the research subject, for example, behavior, perception,
motivation, action, and others, holistically, and by means of description in the form
of words and language, in a specific natural context and by utilizing various
scientific methods. Sholikhah (1970) stated that the descriptive qualitative method is
research that provides a careful description of certain individuals or groups about
the conditions and symptoms that occur. In this study, the researcher will describe
the results of the researcher’s findings related to the principal’s strategy to improve
teacher performance.

C. Results and Discussion
Research Results This study aims to analyze the learning community at SD N 236
Palembang in improving teacher performance in elementary schools. Based on data

collected from in-depth interviews, participant observation, and document analysis,
several key findings can be identified and presented in the following subtopics:
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Collaboration in Learning Communities

One of the key findings of this study is that collaboration that occurs in teacher
learning communities has a positive impact on improving teacher performance.
Teachers involved in learning communities have the opportunity to share
knowledge, experiences, and best practices in teaching (Chua et al., 2020). From the
interview results, it was found that teachers who had twenty years of experience as
teachers stated that they could learn new teaching methods from younger and more
experienced colleagues in using technology through learning communities. This
collaboration allows teachers to support each other and provide constructive
feedback that can improve the quality of learning in the classroom. Collaboration in
learning communities also creates an environment that supports the exchange of
ideas and innovation. Teachers can develop more effective teaching strategies by
leveraging collective experiences and diverse knowledge. For example, in one of the
learning community sessions, teachers discussed the use of technology in learning
and how it can increase student engagement. This discussion resulted in several
innovative ideas that were then implemented in each teacher’s classroom.

Critical Reflection in Learning

Learning communities also provide a space for teachers to critically reflect on their
teaching practices. This reflection helps teachers identify strengths and weaknesses
in their teaching methods. For example, Teacher B, a fifth-grade teacher, noted, “By
discussing in the learning community, I realized that my approach was less effective
for some students. I got valuable feedback on how to adapt my methods to be more
inclusive. This critical reflection allows teachers to continuously improve and
develop their teaching strategies. Critical reflection in learning communities also
helps teachers understand and address challenges they face in teaching. For
example, in one of the learning community sessions, teachers discussed the
challenges they face in teaching students with special needs. Through this
discussion, they were able to develop more effective strategies to support these
students. This critical reflection not only improves teachers” pedagogical competence
but also improves the quality of learning for students.

Evidence-Based Practice

Teachers in learning communities are encouraged to use data and evidence in
planning and evaluating learning. This approach ensures that teacher performance is
based on strong and relevant evidence. For example, in one of the learning
community sessions, teachers analyzed student test scores to identify areas for
improvement and design more effective instructional strategies. This evidence-based
practice helps teachers make more informed decisions and improve instructional
effectiveness. Evidence-based practices also help teachers better understand their
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students’ needs and abilities. By analyzing student data, teachers can identify
patterns and trends that might not be apparent without in-depth analysis. For
example, in one of the learning community sessions, teachers discovered that
students who frequently struggled in math also struggled in reading. This
information helped them design more holistic interventions to support these
students.

Improving Teacher’s Performance
P

The results of the study showed that participation in learning communities
significantly improved teacher performance, as demonstrated by an understanding
of new material in the independent curriculum. This shows that learning
communities can be an effective tool for teacher professional development. This
improvement includes various aspects of pedagogical competence, such as lesson
planning, learning implementation, and evaluation of learning outcomes. This
improvement in teacher performance is also seen in the teacher’s ability to adapt and
implement more effective teaching strategies. For example, after participating in
learning communities, teachers reported that they felt more confident in using
technology in teaching and were better able to manage diverse. This shows that
learning communities not only improve teachers” knowledge and skills but also
increase their confidence in teaching.

The findings of this study indicate that teacher learning communities play an
important role in improving teacher performance. Collaboration, critical reflection,
and evidence-based practices that occur in learning communities contribute
significantly to teacher professional development. These findings are in line with
previous studies showing that learning communities can improve teacher
performance. Collaboration in learning communities allows teachers to support each
other and share experiences, which can improve their knowledge and skills (Louis &
Leithwood, 2021). Critical reflection helps teachers to continuously evaluate and
improve their teaching practices (Bassachs et al., 2020). Evidence-based practices
ensure that pedagogical decisions are based on strong and relevant data, which can
improve learning effectiveness. The findings of this study support the theory that
collaboration and critical reflection are key elements in teacher professional
development. Recent research shows that learning communities can improve
teachers’ pedagogical competence through collaboration and reflection. This study is
also in line with findings from other studies showing that evidence-based practices
can improve learning effectiveness.

The implication of the findings of this study is that learning communities can be an
effective strategy for teacher professional development. Therefore, educational
policies should support the formation and development of learning communities in
schools. In addition, adequate training and support should be provided to teachers
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to ensure that they can make optimal use of learning communities. Learning
communities can also be an effective tool to enhance collaboration and critical
reflection among teachers. By providing a space for teachers to share experiences
and best practices, learning communities can help improve pedagogical competence
and the quality of learning. In addition, learning communities can help teachers
make more informed decisions and improve learning effectiveness (I. M Saleh &
Khine, 2014). This study has several limitations that need to be considered. First, this
study only involved 10 teachers from one sub-district, so the results may not be
generalized to the entire population of teachers in Indonesia. Second, this study used
a qualitative method, so the findings are descriptive and cannot be measured
quantitatively. In addition, this study only lasted for three months, so it may not
reflect long-term changes in teacher pedagogical competence. Therefore, further
research with a larger sample and a longer time period is needed to confirm these
findings.

The findings of this study also contribute to the development of new theories in the
field of teacher professional development. For example, the findings on the
importance of critical reflection in learning communities can be the basis for
developing a more comprehensive professional development model. This model can
include elements of collaboration, critical reflection, and evidence-based practice as
key components. The development of this new theory can also help in designing
more effective professional development programs. For example, programs that
integrate collaboration, critical reflection, and evidence-based practice can help
teachers to be more effective in improving their pedagogical competence. In
addition, this new theory can be used to develop educational policies that better
support teacher professional development. In addition, the findings of this study can
also be used to modify existing theories. For example, Bandura’s social learning
theory can be expanded to include the role of critical reflection in learning through
social interaction. Thus, this theory can provide a more comprehensive
understanding of how teachers learn and develop through learning communities.
Modifications to existing theories can also help in designing more effective
professional development programs. For example, programs that integrate
collaboration, critical reflection, and evidence-based practices can help teachers to be
more effective in improving teacher performance. In addition, this new theory can be
used to develop educational policies that better support teacher professional
development.

D. Conclusions

This study analyzes learning communities in improving teacher performance in
elementary schools. The main findings indicate that collaboration in learning
communities has a positive impact on improving teachers” pedagogical competence
through sharing knowledge and experiences. Critical reflection helps teachers
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identify the strengths and weaknesses of their teaching methods, encouraging the
development of more effective learning strategies. Evidence-based practices enable
teachers to make more informed pedagogical decisions based on data and evidence.
Participation in learning communities significantly improves teacher performance,
including aspects of planning, implementing, and evaluating learning. The
implications of this study emphasize the importance of supporting and expanding
learning community programs as an effective strategy for teacher professional
development. However, this study has limitations in terms of sample size and
duration, so further research on a larger scale is needed. Overall, this study shows
the important role of teacher learning communities in improving teacher
performance in elementary schools through the development of pedagogical
competence.

E. Acknowledgement

We thank to all stakeholders who help us in this project and editorial team of PPSDP
International Journal of Education.

References

Admiraal, W., Schenke, W., De Jong, L., Emmelot, Y., & Sligte, H. (2021). Schools as
Professional Learning Communities: What can Schools Do to Support
Professional Development of Their Teachers? Professional Development in
Education, 47(4), 684-698. https:/ /doi.org/10.1080/19415257.2019.1665573

Antinluoma, M., lloméki, L., & Toom, A. (2021). Practices of Professional Learning
Communities. Frontiers n Education, 6.
https:/ /doi.org/10.3389/feduc.2021.617613

Bassachs, M., Canabate, D., Nogué, L., Serra, T., Bubnys, R., & Colomer, J. (2020).
Fostering Critical Reflection in Primary Education through STEAM Approaches.
Education Sciences, 10(12), 384. https:/ /doi.org/10.3390/ educscil0120384

Chua, W. C,, Thien, L. M,, Lim, S. Y., Tan, C. S., & Guan, T. E. (2020). Unveiling the
Practices and Challenges of Professional Learning Community in a Malaysian
Chinese Secondary School. Sage Open, 10(2).
https:/ /doi.org/10.1177 / 2158244020925516

Gore, J., & Rosser, B. (2022). Beyond Content-Focused Professional Development:
Powerful Professional Learning through Genuine Learning Communities
Across Grades and Subjects. Professional Development in Education, 48(2), 218-232.
https:/ /doi.org/10.1080/19415257.2020.1725904

Haiyan, Q., & Allan, W. (2021). Creating Conditions for Professional Learning
Communities (PLCs) in Schools in China: The Role of School Principals.
Professional Development in Education, 47(4), 586-598.
https:/ /doi.org/10.1080/19415257.2020.1770839

Louis, K. S., & Leithwood, K. (2021). From Organizational Learning to Professional

256



PPSDP International Journal of Education
Volume 4 (1) 2025, 250-257
E-ISSN 2829-5196, P-ISSN 2830-3229

Learning Communities. In Organizational Learning in Schools. Taylor & Francis.
Moleong, L. J. (2016). Qualitative Research Methodology. Remaja Rosda Karya.
Nunez-Canal, M., de Obesso, M. de las M., & Pérez-Rivero, C. A. (2022). New

Challenges in Higher Education: A Study of the Digital Competence of

Educators in Covid Times. Technological Forecasting and Social Change, 174,

121270. https:/ /doi.org/10.1016/j.techfore.2021.121270
Ouyang, F., Chang, Y.-H., Scharber, C., Jiao, P., & Huang, T. (2020). Examining the

Instructor-Student Collaborative Partnership in an Online Learning Community

Course. Instructional Science, 48(2), 183-204. https://doi.org/10.1007/s11251-

020-09507-4
Saleh, I. M, & Khine, M. S. (2014). Reframing Transformational Leadership (Issa M. Saleh

& M. S. Khine (eds.)). SensePublishers. https://doi.org/10.1007/978-94-6209-

638-7
Sholikhah, A. (1970). Descriptive Statistics in Qualitative Research. Komunika: Jurnal

Dakwah dan Komunikasi, 10(2), 342-362.

https:/ /doi.org/10.24090/ komunika.v10i2.953
Silalahi, T. F., & Hutauruk, A. F. (2020). The Application of Cooperative Learning

Model during Online Learning in the Pandemic Period. Budapest International

Research and Critics Institute (BIRCI-Journal): Humanities and Social Sciences, 3(3),

1683-1691. https:/ /doi.org/10.33258 / birci.v3i3.1100
Sugiyono. (2015). Quantitative, Qualitative, and R&D Research Methods. Alfabeta.

257



